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Pupil premium strategy statement – The Academy of St 
Francis of Assisi 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 877 

Proportion (%) of pupil premium eligible pupils 59% 

Academic year/years that our current pupil premium  

strategy plan covers 

2025 - 2026 

2026 - 2027 

2027 - 2028 

Date this statement was published December 2025 

Date on which it will be reviewed July 2028 

Statement authorised by Teresa Bleasdale 

Pupil premium lead Mark Bonnesen 

Governor / Trustee lead James Kilburn 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £608,919.98 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year £6,901,725.26 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all students, regardless of background or challenges faced, make 

good progress and attain well across the curriculum and achieve outcomes that give 

them the best possible life chances. At the time of writing, 59% of the students in our 

school are in the disadvantaged cohort. We are also aware however that many of our 

students, whilst not being entitled to free school meals are very close to the threshold 

for this entitlement and therefore many more students could be considered financially 

disadvantaged. Therefore, it is important that the strategies we employ capture all 

students inclusively. 

As a school we also have many students in the disadvantaged cohort who have an 

extra disadvantage of having a SEND need or having English as an additional 

language. 19% of our students are in our disadvantaged cohort and have a SEND 

need and 23% of our students are disadvantaged and have English as an additional 

language. A further 4% of our students are in our disadvantaged cohort, our EAL 

cohort and have a SEND need. This means 46% of our students are double or triple 

disadvantaged. 

Our disadvantaged students come from a range of backgrounds and face various 

challenges such as those who have a social worker and may be vulnerable in many 

other ways. Individual students have differing barriers to learning and to their social 

and emotional development. The activities outlined in this statement are intended to 

support a range of needs regardless of whether they are disadvantaged or not.  

Our approach is to focus on areas where students need the most support. Quality first 

teaching has the greatest impact on disadvantaged students whilst also benefiting non-

disadvantaged students in our academy. Our strategy will ensure that students develop 

knowledge and skills to address social disadvantages. Ensuring inclusion is at the 

heart of our improvement plan, we will focus on strategies to improve the quality of 

teaching and learning and the development of curriculum which will in turn, improve the 

quality of education and achievement for all students.  

We understand the variability of FSM status as a measure of socio-economic 

disadvantage. It does not depict the full range of complex needs that affect our student 

community, such as crime, domestic violence, substance abuse, not speaking English, 

low aspirations, and social mobility. 92% of our students currently live within a 

postcode in the lowest decile for the Index of Multiple Deprivation Rank and 98.4% 

living in the lowest decile for health and disability. Our approach will focus on 

overcoming common barriers such as low literacy levels, lower than average 
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attendance, and broader barriers such as attitudes to learning and aspiration. The 

strategies identified should:  

• Ensure disadvantaged students are challenged in the work they are set.  

• Allow for early intervention at the point need is identified.  

• Ensure there is a whole school approach where all staff raise expectations for all 

students linked to what they can achieve. 

• Help inspire students to aim for the best possible outcomes, both academically in 

their wider lives. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low literacy and reading skills for our disadvantaged students 
compared to non-disadvantaged. 

Our disadvantaged Year 7 students in 2025 entered the academy with a 
reading gap at KS2 of Disadv 99.3 vs Non Disadv 103.0. This means 
that disadvantaged students might struggle to access the curriculum in 
all areas as well as non-disadvantaged students. 25 of our Y7 students 
in 2025 did not take the KS2 reading SAT. Most of these students are 
new to country and therefore have not had access to the KS2 English 
National Curriculum. In 2023, the EEF reported that ‘three quarters of 
schools in England say poor attendance and low-reading levels are the 
biggest challenges affecting their socio-economically disadvantaged 
pupils’ academic achievement.’ 

2 Weaker numeracy and problem-solving skills for our 
disadvantaged pupils compared to non-disadvantaged. 

Our disadvantaged Year 7 students in 2025 entered the academy with a 
Mathematics KS2 gap of Disadv 97.2 vs Non Disadv 102.8. This means 
some students will need early intervention to ensure they can succeed 
as well as others in many subjects but especially Maths, Science, 
Computing and Geography. 23 of our Y7 students in 2025 could not 
take the KS2 Mathematics SAT. Most of these students are new to 
country and therefore have not had access to the KS2 National 
Curriculum. 

3 Low attendance rates for students across all cohorts. 

Our attendance data for September to December 2025 put our students 
in the 9th decile nationally. Our students entitled to free school meals 
were in the 6th decile nationally. We would like to improve in both areas 
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although our disadvantaged pupils compare better than others in 
national data. 

4 Lower attainment for students in our disadvantaged cohort 
compared to those outside of this cohort. 

The disadvantaged gap for 2024-25 was wider than previous years. 
Attainment is not yet at national average across the school but is still 
lower for those in our disadvantaged cohort and those with low 
attendance. Disadvantaged girls in 2024-25 performed much stronger 
than disadvantaged boys. 

5 Less access to opportunities that increase cultural capital and 
aspiration for our disadvantaged students compared to non-
disadvantaged. 

Many of our disadvantaged students have a lack of cultural capital in 
comparison to other students. This can be due to a lack of resources to 
be able to ensure students can access trips and visits to places outside 
the local community or events such as attending the theatre. Many of our 
disadvantaged students who also have English as an additional language 
have cultural capital that others do not. Part of our improvement in this 
area is to give students the opportunity to learn from each other to 
enhance all students’ cultural capital. 

6 A higher need for support with wellbeing, mental health, and 
safeguarding support. 

Social and emotional issues have been identified as issues for some 
students. There are incidences of low self-esteem, anxiety, depression, 
and school avoidance. Various layers of support are needed for students 
with social and emotional needs, including support for Emotionally Based 
School Avoidance (EBSA). These challenges impact students in 
attainment and outcomes. 

7 Lower engagement in learning among disadvantaged students 
compared to non-disadvantaged students. 

As a school, we are aware that good behaviour for learning improves 
outcomes for all students in the classroom. Our in-school data has shown 
that students who are not engaged in lessons and have more negative 
incidents typically performed worse in their level 2 exams in 2025. The 
DFE report that ‘children who are not engaged in troublesome 
behaviours at ages 10 and 13 make more progress in secondary school 
(i.e., Key Stage 2 to Key Stage 3; Key Stage 3 to Key Stage 4). 

2Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve reading ages to ensure students 
are in line with at least their chronological 
age. 

Improved reading ages for disadvantaged 
students at KS3 and KS4. 
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Improve numeracy and problem-solving 
skills of our disadvantaged students so 
they are in line with non-disadvantaged 
students. 

Students Maths and Science scores for 
disadvantaged students typically match 
non disadvantaged students over time at 
KS3.  

Narrow the A8 attainment gap for 
disadvantaged to non-disadvantaged 
students for level 2 results. 

Lower attainment gap from outcomes in 
2024-25. A8 for disadvantaged students 
was 31.5 compared to 41.6 for non-
disadvantaged students leaving a gap of 
10.1. 

Improve the basics grades of 4+ and 5+ for 
all students. 

Improved basics measure for 4+ and 5+ 
English and Maths from 2024-25. 4+ for 
all students was 45.7% and 5+ was 
23.2%. Looking specifically at our 
disadvantaged cohort 4+ was 35.1% and 
5+ was 18.1%. 

Ensure the curriculum is accessible to all 
learners, and assessment is acted upon, 
so intervention occurs timely to avoid any 
disadvantaged attainment gap widening. 

QA through subject and curriculum 
reviews to ensure assessment is valid 
and being acted upon. 

 

Measure data over time to ensure the 
attainment gap does not widen from KS2. 

 

Ensure teachers have access to up-to-
date summative data to be able to 
intervene based on learning over time. 

Improve student cultural capital but 
ensuring the curriculums are written and 
adapted to include opportunities to widen 
students’ cultural knowledge and improve 
disadvantaged attendance at enrichment 
events. 

Review curriculums to ensure these are 
written and updated with the intent to 
improve the cultural capital of our 
students. 

 

QA through subject and curriculum 
reviews to ensure students have these 
opportunities and assess this impact 
through learning seen and student voice. 

 

Track disadvantaged students' 
attendance for enrichment to ensure all 
disadvantaged students are given access 
to and attend enrichment opportunities. 

Improve attendance across all cohorts. Improved attendance tracked against 
previous years for the same cohort (Y8 
2026 measured against Y7 in 2025) and 
measured against national and local 
figures with a view to improving our decile 
standing in both whole cohort and those 
entitled to free school meals. At the time 
of writing, are students sit in the 9th decile 
nationally for attendance. Those with 
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entitled to free school meals sit in the 6th 
decile nationally. 

Ensure all teachers adapt their teaching to 
give all students access to the curriculum 
and ensure we are inclusive as a school. 
Ensure those with a double or triple 
disadvantage are well supported to 
succeed along with their peers. 

 

QA through curriculum and subject 
reviews to ensure adaptive teaching 
happens and is effective.  

 

Track the progress of double and triple 
disadvantaged students to ensure any 
gap between cohorts does not widen. 

Improve engagement in learning for 
disadvantaged students. 

Monitor behaviour and engagement data 
to ensure engagement over time for 
disadvantaged students is typically in line 
with engagement for non-disadvantaged 
students and improving across all 
cohorts.  

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 149,192.98 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Development of quality 
first teaching through 
CPD 

The EEF suggests improving teaching can 
have a significant impact on progress and 
attainment. CPD ensuring teachers give 
meaningful feedback can add 6 months' work 
of progress to student's outcomes. Mastery 
learning can add 5 months’ worth of progress 
and individualised instruction can add 4 
months of progress. All these areas of focus 
for CPD are part of quality first teaching, 
ensuring all students can succeed regardless 
of if they are in a disadvantaged cohort or not. 

1, 2, 3, 4, 5, 
7 

Retention of Learning 
Support Assistants and 
Learning Support 
Coordinators 

The EEF suggests Teaching Assistants can 
have a positive impact on student learning 
when deployed correctly. The positive 
relationships between our Learning Support 
Assistants and students also supports the 
attendance of students. The Teaching 

1, 2, 3, 4, 6, 
7 

https://educationendowmentfoundation.org.uk/news/the-teaching-assistant-role-and-send-three-approaches-to-maximise-impact
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Assistant role and SEND: three approaches 
to… | EEF 

Overstaffing of Maths 
teachers and English 
teachers 

The EEF suggests small group tuition can 
impact pupil progress by 4 months. Being 
overstaffed in our Maths and English teams 
allows us to offer this strategy. Targeted 
intervention is based on gaps in knowledge 
found in internal assessment.  

1, 2, 4 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £132,850 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Read Write Inc – Fresh 
Start 

Reading comprehension strategies can add 7 
months of progress to student's outcomes 
according the EEF research.  

1, 4 

Online homework 
platforms 

EEF research suggests homework can impact 
students by increasing attainment by 5 months 
compared to those who do not receive 
homework. Our online homework platforms 
give students real time feedback and offer 
learning support to ensure students learning is 
enhanced as well as gain practice. Sparx 
Maths, Science, Reader and Senica are some 
of the evidenced back outcomes we use to 
support students. 

1, 2, 4 

EAL language support EEF research suggests oral language 
interventions can increase progress by 6 
months. Whilst this strategy impacts all 
students, students with EAL also benefit from 
extra language support here. Our EAL cohort 
benefit from a dedicated learning support 
coordinator. 

1, 2, 3, 4, 5, 
6, 7 

Enrichment 
opportunities, 
qualifications outside 
the national curriculum 
and trips and visits 

The centre for young lives reported that 
enrichment opportunities have a direct link to 
positive attendance which in turn supports 
outcomes and wellbeing. The also reported 
that ‘the links between enrichment and 
attendance are likely to be compounded for 
children and young people in poverty, as they 
are more likely to be absent from school and 
less likely to have access to enrichment 

1, 2, 3, 4, 5, 
6 

https://educationendowmentfoundation.org.uk/news/the-teaching-assistant-role-and-send-three-approaches-to-maximise-impact
https://educationendowmentfoundation.org.uk/news/the-teaching-assistant-role-and-send-three-approaches-to-maximise-impact
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activities’ showing how this strategy is key for 
disadvantage students. 

Transport, stationery 
and resources 

 

 

The centre for child poverty reported that 
school's costs make it harder for students to 
attend school including transportation and 
resources. Whilst we attempt to keep 
transportation costs minimal, there is a need 
for this spending including maintenance and 
use of the school minibus. How school costs 
make it harder to go to school | CPAG Our 
internal data shows for the last 4 students we 
have extended this strategy to; we have seen 
improvements in attendance of 63.6%, 21.5%, 
9.6% and 14.6% showing this is an impactful 
strategy. 

 

1, 2, 3, 4, 6 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 326,897 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance Our data from external level 2 assessments 
has made clear, the importance of attendance 
on outcomes. Especially for disadvantaged 
students. Disadvantaged students with 95% 
attendance or above were almost 5 times more 
likely to achieve a 4+ in English and Maths 
compared to those who had attendance less 
than 95%.  

3, 6, 7 

Safeguarding Our safeguarding team not only helps ensure 
students are safe and happy but also attend 
school of which our internal data shows have a 
sizeable impact. They also help our teachers 
build relationship with students which supports 
quality first teaching.  

3, 6, 7 

Dedicated pastoral 
system with wellbeing 
and mental health 
support 

The DFE reported in 2021 that ‘good mental 
health and wellbeing improve standards in 
schools and helps pupils achieve and thrive in 
education, setting them up well for life and 
work.’ Our dedicated team focussing on mental 
health and wellbeing helps plus our non-
teaching Heads of Year delivering constant 
pastoral are ensure students attend school, are 
happy and given the chance to thrive. 

3, 4, 6, 7 

https://cpag.org.uk/news/how-school-costs-make-it-harder-go-school
https://cpag.org.uk/news/how-school-costs-make-it-harder-go-school
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Promoting and supporting mental health and 
wellbeing in schools and colleges - GOV.UK 

Rewards The EEF suggests behaviour interventions that 
reduce challenging behaviour in schools can 
add 3 months of progress on to student 
outcomes. Rewards are an important part of 
our behaviour interventions to ensure students 
understand the immediate benefit of positive 
engagement in lessons. 

3, 6, 7 

Uniform, stationery 
and resources 

Whilst this strategy does not directly impact 
progress, uniform is part of our inclusion 
strategy with all Year 7 students offered a 
blazer and tie and those families suffering 
financial hardship supported with uniform costs 
which in turn supports attendance. Uniform is 
part of our inclusion strategy to ensure all 
students feel part of our community. 

1, 2, 3, 4, 6 

Mobile phone system Students are not permitted to use mobile 
phones in our school. To support with this 
strategy, we have implemented Yonder phone 
pouches to ensure students don’t have access 
during the school day. Our own internal data 
through the use of this system has seen a 
significant decrease in child-on-child 
behavioural incidents and behavioural 
incidents in general. 

7 

 

Total budgeted cost: £608,919.98 

https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

2024-25 Outcomes 

 All students Disadvantaged Non-Disadvan-

taged 

A8 35.78 31.45 41.59 

Basics 9-4 45.7% 35.1% 60.0% 

Basics 9-5 23.2% 18.1% 30.0% 

EBacc 

Bucket 

10.58 9.22 12.41 

Open Bucket 10.42 9.23 12.01 

 

 Disadvantage Boys Disadvantaged Girls 

A8 26.00 38.5 

Basics 9-4 22.6% 51.2% 

Basics 9-5 11.3% 26.8% 

EBacc Bucket 7.70 11.18 

Open Bucket 7.26 11.78 

 

 Disadvantage EAL Disadvantaged non-EAL 

A8 37.99 27.57 

Basics 9-4 42.9% 30.5% 

Basics 9-5 28.6% 11.9% 

EBacc Bucket 11.97 7.58 

Open Bucket 11.22 8.05 

 

 Disadvantage 

SEND 

Disadvantaged non-SEND 

A8 16.54 25.76 

Basics 9-4 10.7% 16.7% 

Basics 9-5 3.6% 11.1% 

EBacc Bucket 4.50 7.50 

Open Bucket 4.47 7.38 

 

The data in these tables comes from external level 2 assessments. The disadvantaged 

gap widened in our 2025 external results. It is a key priority therefore to reduce this gap 

and ensure all students can be successful. 

Disadvantaged boys underperformed compared to disadvantaged girls. Non-

disadvantaged boys achieved a total A8 of 39.71 which is not too dissimilar to the girl's 



“Live, Love and Learn Together in the Light of Christ”  

11 
RESPECT -AMBITION -PRIDE 

cohort of 44.24. However, disadvantaged boys achieved at total A8 of 26 compared to 

disadvantaged girls A8 of 38.5. The A8 disadvantaged gap for boys is 13.71 and above 

the national average of 12.8. Reducing the disadvantaged gap is a key priority in terms 

of achievement but especially in the boy’s cohort. 

In our SEND cohorts, we have seen the need for improvement in all subcategories. 

However, the disadvantaged gap still exists here. These students with a double 

disadvantage will be a focus for intervention, have opportunities to enhance their wider 

curriculum knowledge such as trips and be considered to receive academic mentoring 

to support their journey through level 2 qualifications. 

Our students who have the double disadvantage of being in the cohort who receive 

free school meals and have English as an additional language outperform those who 

receive free school meals but whose first language is English. This fits with national 

trends where students with English as an additional language typically outperform 

students whose first language is English. 

Attendance for the academic year 2024 to 31st May 2025 

Pupil group Your Attendance Similar schools’ 

median attendance 

All pupils 89.2% 90.8% 

Pupils with free school meals (FSM) 86.9% 88.9% 

Pupils with no FSM 92.3% 93.8% 

 

Nationally, our students who received free school meals attended less than similar 

schools by 2 percentage points. Whilst this gap was larger than for students who did 

not receive free school meals, the gap exists across the school. Attendance is a key 

are of for improvement for all cohorts in our school as we believe attendance is key for 

improving attainment and the life chances of our students. 

Attendance Band Total A8  Basics 4+ 
(Eng & Maths)  

Basics 5+ (Eng & 
Maths)  

All Students  35.78  44.1%  22.4%  

Greater than 95% 44.33  63.4%  33.7%  

Less than 95% 22.42 17.7% 6.5% 

Less than 50%  7.0  0%  0%  

All Disadvantaged Students  31.45 35.1% 23.3% 

Disadvantaged greater than 95% 44.05 60.0% 33.3% 

Disadvantaged less than 95% 19.88 12.2% 4.1% 

Disadvantaged less than 50%  7.0 0% 0% 
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In our 2025 outcomes, students who achieved 95% attendance and above were over 

three times more likely to achieve 4+ in English and Maths. For our disadvantaged 

cohort, this increases to almost 5 times as likely to achieve a 4+ in English and Maths 

showing attendance is key for all students but especially those disadvantaged 

students. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

Duke of Edinburgh's Award Internal 

Sports Leaders Award LFC Foundation 

Enterprise Event Princes Trust 

 


