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Literacy Matters
An Academy Wide Approach- The Academy of St Francis of Assisi 

PRIORITIES 
Developing the big 4

To leave no child behind in 
their literacy and reading 
development. 

Provide targeted additional 
reading &reading recovery 
provision where students 
have fallen short of age 
related expectation at KS3

¡ Our aim is to enable students, including those who are new to the country, to make rapid 
progress in developing their literacy and reading skills in all subject areas, as a gateway to 
their future. 

¡ Our strategies are based upon research based evidence & key recommendations related to 
reading, writing, talk, vocabulary development and supporting struggling students. 

¡ We recognise that reading is the gateway to a child’s future, that lockdown has widened 
gaps & therefore a targeted reading & reading recovery programme remains a key priority.

¡ We take the lead from research including Reading: the next steps [DfE (2015) & Improving 
Literacy in Secondary Schools | EEF  All research is included HERE 

¡ We emphasise the importance of a disciplinary literacy approach to improving literacy 
across the curriculum, i.e. embedding subject specific/Tier 3 vocabulary in lessons. 

¡ We recognise that literacy skills are both general and subject specific, emphasising the 
value of supporting teachers in every subject to teach students how to read, write and 
communicate effectively in their subjects.

¡ We have developed a wave approach to ensure that students with additional needs and 
those deemed NSR are provided with bespoke support.

¡ For more information email- Andrea St John-stjohna@asfaonline.org

Read well, Write well, Speak well

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/409409/Reading_the_next_steps.pdf
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&

Reading
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Why?
¡ One in five children in England cannot read well by the age of 11 (DfE Report 

2015).

¡ Further research, conducted in 2015, found that in England, 18% of 15-year-olds 
do not have a minimum level of literacy proficiency (OECD 2016).

¡ By the final year of compulsory schooling in England, the reading skills of 
children from disadvantaged backgrounds are on average almost three years 
behind those from the most affluent homes (Jerrim & Shure 2016).

¡ Attainment upon entry for students at ASFA is significantly below the national 
average year on year. See HERE 

¡ It is therefore quite likely that there will be some things about early reading 
acquisition that may be useful for secondary teachers to know.

LITERACY
CURRICULUM



Literacy Matters
The Academy of St Francis of Assisi 

The BIG FOUR –
what are they?

Many providers can say that they “do focus on vocabulary” and they “do provide 
opportunities to talk, read and write.”  However, many of them cannot say, or do 
not have the evidence to support, that they are developing these BIG FOUR:

§ Vocabulary

§ Reading

§ Writing

AND

§ Spoken Language
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The BIG FOUR complement each 
other.  They correlate so that 
development in one area supports 
development of the others.
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PLAN

Literacy across the Curriculum
¡ Continue 3 wave approach:

Ø Wave 1 involves ALL students at point of delivery

Ø Wave 2 is intervention led involving catch-up NSR cohort

Ø Wave 3 is serviced via targeted intervention, e.g. AR, Fresh Start Phonics

¡ Develop BIG FOUR termly from September 2021

Ø KEY VOCABULARY (refresh)

Ø READING STRATEGIES – Guided Reading

Ø SPOKEN LANGUAGE – January 2022

Ø WRITING – April 2022

¡ Pilot SIL Essential Phonics Programme (Geography and History)
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July INSET for September 
2021 implementation



English Baselines
Scaled Scores Number of Students

All 172
100+ 74

Between 90 - 99 56
Below 90 42

NSR 98

Below shows the Standardised scores 
Benchmarking to inform tracking, monitoring and effectives of teaching and interventions.

There are more boys 
than girls. 
Their scores on entry 
are weaker than girls

Year Reading Scaled Score
2017 99.51
2018 99.39
2019 100.48
2020 97.34

Historical Comparison

Number of students Mean SAS

National Average - 100

All students (ASFA) 172 91.1

Males (ASFA) 106 89.4

Females (ASFA) 66 93.7



The Academy of St Francis of Assisi
www.asfaonline.org 

School Context
• 64% PP 
• 48%FSM
• 48% EAL
• 23% SEND
• 517 Boys
• 350 Girls

Literacy Programmes Overview

3 wave approach to literacy across the curriculum
• Wave 1: All students
• Wave 2: Catch up-NSR
• Wave 3: Targeted interventions
Catch up premium creates an additional programme of interventions 2020-21

Specific programmes 
• Renaissance Reader (AR)
• Fresh Start Phonics/Lexonic/SIL phonics programme

Impacts measured through calendared assessment 
• Hodder reading testing/Accelerated Reader
• Key Assessment AP1-3
• GL/CATS assessments
• Functional skills testing

LITERACY
CURRICULUM



The Academy of St Francis of AssisiLITERACY
CURRICULUM

Research informed holistic approach to literacy in 3 wave approachEEF 
guidance
Improving 
literacy in 
secondary 
schools 

THE BIG 5
Reading 
& reading 
recovery.
ASFA 
strategy 

Reading & 
reading 
recovery
Provision 
mapping
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Reading Plan – WHAT, WHO, WHEN, WHERE*
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Whole school 
approaches to 
developing reading in 
every subject are 
selected, prepared for 
and embedded
*

The school invests 
time, energy and 
resources into 
developing love of 
reading for all.
*

Purposeful reading 
homeworks increase
learner independent
reading activity for all 
learners.
*

A multi method offer 
that ensures regular 
and appropriate
specific intervention
occurs for wave 2 and 
3 and amber readers 
whilst the experience 
of wave 1 is further 
developed.
*

Eventually all four strains of the plan run concurrently
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Reading Plan – WHAT, WHO, WHEN, WHERE*
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Whole school 
approaches to 
developing reading in 
every subject are 
selected, prepared for 
and embedded
*

WHAT? Explicit teaching of Tier 3/Subject Specific Vocabulary AND
Guided Reading

WHO? All staff

WHEN? TERM 1/September 2021

WHERE? Classroom, KOs, curriculum plans/MTPs
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Reading Plan – WHAT, WHO, WHEN, WHERE*
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The school invests 
time, energy and 
resources into 
developing love of 
reading for all.
*

WHAT?
Book Buzz (Year 7 and Year 8)
Author visits via Liverpool Learning Partnership
Competitions, e.g. National Storytelling, World Book Day, etc.

WHO?
Librarian
English Department
Inter-departmental collaboration, e.g. Black History Month

WHEN? Throughout the year

WHERE? Library events calendar
Subject lessons
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Reading Plan – WHAT, WHO, WHEN, WHERE*
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Purposeful reading 
homeworks increase
learner independent
reading activity for all 
learners.
*

WHAT? Curriculum planning to target wider reading of topic or subject 
related fiction or non fiction

WHO? Subject leaders/teachers

WHEN? Throughout the year

WHERE? Curriculum planning/MTPs
Wall display
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Reading Plan – WHAT, WHO, WHEN, WHERE*
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A multi method offer 
that ensures regular 
and appropriate
specific intervention
occurs for wave 2 and 
3 and amber readers 
whilst the experience 
of wave 1 is further 
developed.
*

WHAT?
Exposure to scholarly texts – A level fiction and non fiction – to stretch 
and challenge (GREEN readers/top sets) AND
Guided reading/literacy based activities for AMBER and RED readers

WHO?

English department – teachers of set 1 in all year groups to target 
GREEN readers; all other sets (exc SLC in Y7-8 and/or weaker ability set) 
to target AMBER readers with RED readers supported in more bespoke 
manner, e.g. basic comprehension skills, ruler reading, etc. 

WHEN? Fortnightly

WHERE? English lessons



Strand 1
Phonics led

Strand 2
The big 5

Strand 2
WCPM

Strand 5
Tier 2/3 vocabulary

Why this approach?
Training focused on teaching reading 
is likely to help teachers teach their 
subject more effectively. Reading, 
including for pleasure, is a key to 
furthering students’ culture capital.

To comprehend complex academic 
texts, students need to actively 
engage with what they are reading 
and use their existing subject 
knowledge.

Strategies, such as activating prior 
knowledge, prediction and 
questioning can improve students’ 
comprehension. These should be 
introduced through modelling & 
group work, before support is 
gradually removed to promote 
independence.

Teachers should, through curriculum 
planning, expose students to wider 
reading of fiction and non fiction texts 
linked to their subject.

Strand 1
Reading for all

Improving Reading and vocabulary at the Academy of St Francis of Assisi-A waved approachLITERACY MATTERS

Why this approach?
90-95% grasp of vocabulary is needed 
in order to fully comprehend a text.

Teachers should provide explicit tier 
2/3 vocabulary instruction to help 
students access and use academic 
language. Teachers should provide a 
structured approach to introducing or 
revisiting vocabulary & practicing  
words in context, e.g. key vocabulary –
definitions & usage in context

Effective approaches, related to 
etymology and morphology, should 
also be adopted as part of the 
structured approach to help students 
remember new words and make 
connections between words. Students 
need to develop root word knowledge 
and understanding of how prefixes and 
suffixes alter meaning, e.g. Lexonik

Subject leaders should identify which 
words and phrases to teach as part of 
curriculum planning, e.g. KOs & MTPs 

High frequency tier 2 vocabulary 
should be selected to be taught across 
different specialisms & year groups.

Strand 2
Tier 2/3 vocabulary

Why this approach?
Reading silently for students who 
struggle to read, practices their 
dysfluency.

Teachers should continue to 
encourage those they know can 
read fluently to read silently when 
appropriate.

For students who have some 
competency in sound-spelling 
correspondence, teachers should 
guide their reading out loud, 
providing correctives whenever 
they struggle to read certain words. 

For students who require targeted 
support, teachers should use the 
repeated reading technique

If students have limited knowledge 
of the sound-spelling 
correspondence, teachers should 
first read the text to them before 
using the repeated reading 
technique.

Strand 3
Reading out loud

Words Correct Per Minute-Why 
this approach?
Students whose reading speed is 
below 90 wpm as a base rate, find 
comprehension difficult. These 
students benefit from direct 
instruction to improve reading 
fluency.

Teachers should select a passage 
in length that would take 1-2 
minutes to read, then model 
reading as a fluent reader.

Students should read that section 
back copying the teacher model as 
close as possible (Individually or 
within a group.)

Students repeated reading 
continues until the text has been 
read 3 times.

Teachers should proceed with the 
lesson or repeat the process with 
a new text selection.

Strand 4
WCPM

The pedagogy of teaching & 
decoding sound-spelling - Why this 
approach?
When we come across words that 
we do not know, we do not learn 
them as ‘whole units’.

English is an opaque language 
where sounds can be represented 
by various spelling 
representations. There are 44 
sounds in the English language with 
approximately 176 common 
spellings for these. 

Teachers should break sounds for 
new vocabulary that students 
struggle to read. They should 
provide explicit modelling & direct 
instruction allowing students to 
practice blending (pushing sounds 
together).

Teachers, when supporting 
students to spell words, should tell 
them the sounds of the spellings 
first and not the letter names. If 
possible, teachers should offer 
alternative sound spellings.

Strand 5
Phonics led



Reading & Reading RecoveryLiteracy 
Matters

These ‘strands’ cover ALL elements of the BIG 4, except writing
Provision 

map
Strand 1 

Reading for all
Strand 2

Tier 2/3 vocabulary
Strand 3

Reading out loud
Strand 4

WCPM
Strand 5

Phonics led

Wave 1
All students

Curriculum Reading 

Structured approach identifying 
subject specific/Tier 3 vocabulary 

from curriculum plans; tier 2 
vocabulary promoted by year group 

Curriculum reading in all subjects

Delivered though Curriculum plans – all subjects; 
specific chosen texts in English

Frayer model/Explicit vocabulary 
instruction

Word of the Week
Lexonik

Identified opportunities through 
curriculum plans for all subjects
Specific focus – English lessons

Wave 2
Catch Up-NSR

Guided Reading within English –
inference and decoding skills Additional library group support Additional library group support English lessons identified groups  

Additional library group support 

Delivered through Accelerated Reader & group 
support (JW/Librarian)

Lexonik
Fresh Start Phonics

Guided phonics led reading & 
repetition

(SIL programme or Lexonik)

Guided phonics led reading & 
repetition  

(SIL programme or Lexonic)

Wave 3
Targeted 

Interventions

Guided Reading via additional 
sessions in library (JW/Librarian) Additional group support Additional library group support Small group targeted support 

including EAL/SEND
Small group targeted support 

including EAL/SEND

Delivered through Accelerated Reader; Rapid Plus; 
Fresh Start Phonics

Lexonik
Rapid Plus

Fresh Start Phonics

Guided phonics led reading 
(SIL Programme or Lexonik)

Guided phonics led reading 
(SIL Programme or Lexonik) 

Guided phonics led reading 
(SIL Programme or Lexonik) 



‘Read well, Speak 
well, Write well’

Literacy Waves Overview



Actions                   Actions OverviewLiteracy

Literacy across the 
curriculum

• Wave 1 
All Students

• Wave 2 
Catch up-NSR

• Wave 3 
Targeted Interventions


